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Comments on the Course by Second Year Social Workers 

In response to a 6eneral awareness that certain features of the 
course have caused difficulties and frustrations, resulting partially 
fr~ the experimental nature of the course, a meeting ~as held to 
d.:j.scuss these points, and the material presented below was raised at 
this meeting and in later COillQents. We have attempted to limit these 
points and sut~gestions to questions raised by the maj ori ty of the 
students on the course, and hope that both these, and more individual 
points, can be raised at a meeting between staff and students. 

We should like to relate our remarks to the introduction to the 
Child: Care, Probation and Medical Social Work sections of the course 
which appears in the prospectus and states that " ••• the Diploma 
combines a course in basic social ' studies with professional education. It 
provides an intesrated trainine and avoids the da~'leers of duplication 
or omission which have aris'en from the conventional division into one 
year of basic social studies, foliowed by a further year of, often 
unrelated, applied studies ••• Although it is envisaged that students 
will go into professional social ~ork,this course also provides a good 
hasis for those who are interested in rese~ch or teachinB in social 
work at a later stage". We appreciate that certain of these aims have 
been fulfilled, and have thus limited our comments to those areas where 
we feel that failures or omissions have occ~d. We hope that 0ur 

cri~icisms are as constructive as possible, and have included such alter­
native , sug6estions to the present arrangements as seemed to gain general 
support. 

It seems that the course has focussed on three aspects of trainingg 
1) . Basic education in , social otudioo 2) Professional "education, 3) 
The development of a professi'onaJ. identity_ We should thus like to 
examine the 'course under these headinBs~ 

I. Basic Education in the Social Sci8nc3~. 

Before examinine each subj ect, we should like to point up the 
iEbalance, in terns of both tine and enphasis, r!hich seems to have occurred 
between social pathology and the other papers taken. We should also like 
to sugest that in all the academic uork basic theories be taught in the 
initial stages, in order that their application to particular topics be 
better understood by students who in eeneral have no g.rounding in the 
social scienceo. In this co~~ection it has been suggested that as much 
of the bf',sic academics as possible (more than at present), be taught in 
the first yoar, with seminars and discussions on current issues in the 
second yea:r. 

(a) Social Pgychology 

The question of tioine S00ms especially relevant here, there being a ffeneral 
wish for the teaching of personality theories and individual psychology 
to precede that of social ps,ychology. We suggest that other'approaches 
to Human Growth and Development be added to supplenent and perhaps balance 
the Freudian, and ,f0el the need for a ereater eraphasis on normalityas 
against po, thol or:;y. 

(b) Social Institutions 

Here seminars discussing the underlying approaches and concepts, before 
these were applied to specific topics, were felt essential. Students 
with no previous know1edee of the social sciences can~ain little benefit 
from lectures intended in part 'for B.Phil., students, and 6eared to their 
needs and backgrounds. It ~ould appear fro~ the rubric that the applied 
Sociology paper might have greater relevance to social work students than 
social instututions, ,:!.nd we suggest that this paper might be ·offered. 
We also feel that the present splittine in.the teaching of sociology has 
been Dost unfortunate. ' 
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(c) Social A~~inistration 

We have appreciated·here both the historiQa+ perspective presented L~ 
the tutorials, and the opportunities for rliscussion of present' and future 
issues raised in ,the second year se@inars, and suggest an extension of 
the use of the latter both in this end other 8ubjects. The rubric offers 
the possibilit,y ~f looking at VOluntary as ~ell as statutor,y agencies, 
which could perhaps be developed 7 as could the potential of the subject 
in the development of social a~areness and the need for social action. 

(d) Social Pathology 

This paper seems to have def.landed disproportionate onounts of title and 
energy, the difficulties of which have not been lessened by confused 
teaching arraneements. The need to define the overall approach to the 
topic in the initial stages has been felt extrer:lely strongly here,in 
order that i. the rationale for the inclusion of particular subjects be 
understood, and ii. that the emphasis and focus wi·bhin these topics, 
specific to the s?cial patholoror approach, be clarified. A&ain, it was 
felt that tutorials to cover the basic facts should be arranged in 
advance of seminars with outside speakers, Vlhicp pould then assume ground 
knouledge and concentrate on current issues and debates. 

With reference to the criminological section of the paper, we uould 
question the relative attention given to this by conparisons with other 
topics. It has been felt that in tutorials and more particularly in seminars, 
the criminological and statistical approach to topics often of great 
importance to social workers has precluded sufficient attention being given 
to the probleI!ls for social work practice raised by these issues. The 
val ue of sel!linars shared 1;1i th, and primarily intended for, lawyers ahd 
cri~nologists, is questioned here, and the suggestion raised that if it 
is necessary for the requirements of this paper to approach such topics 
as the CYP Bill 1969 in essentially criminological terms, its inpli-
cations for social ~ork practice be explicitly discussed in same other 
context. 

With regard to the other topics, wo 1'1ouicl ask for a :refinement of 
approach in all respects. Booklists for individual topics, which have been 
both repetitious and inordina:tel:t- long by cOLlparison with those sug.geste d 
for single essays under' other papers, have ~enorated confusion, apathy 
and resentment , and the \?ood haG been alnost entirely obscured by the trees. 
No unified concept of social patholo& haG encrecd ,I:lerely a. series of 
discrete topics studie dapparently for their 0\1n intrinsic interest. 

(e) Dissertation 

Under the present arrane;eI:lents, BonIs and neans are disproportionate~ 
and the objeot of the exercise unclear. One nonth is not sufficient for 
the gathering of data which allo~ for valid conclusions in nost cases, 
and tme may be lo,s t in overcominB' ini tinl methodological problern.sarising' 
froD inadequate preparation or inexperience in research techniques. The 
tioe-lagbetu8en the field-work and the writing-up creates further diff­
iculties, but ~ost students have enjoyed the possibility of exploring' 
some topic in detail ill this way. We fecI, therefore, that if the 
dissertation is to renain in its present foro, Buch more supervision is 
needed in the initial staGes, in order that viable topics be chosen, thoughts 
channelled, and some of the inevit able anxieties alienated. We su~gest, 
hm'Jever, that the possibility of Broup dissertations be offered as an 
alternative to individual work, as it seems to obviate SOr.le of the diff­
iculties mentioned above. Groups of about six students, with a supervisor 
experienced in research methods, co-operate in the planning, execution 
and data processing of a project. Each student then selects a separate 
topic from the matc'rial on which to base his diss~rtation. This arrange­
ment would allow for the collection of larga:-ai']ounts ,of data, which could 
SUbstantiate the drawing of nore valid conclusions. ,It would also have 
the advantages of providing group support, the sharing of experience and 
insights, ruld the collective solution of uethodoloeical and other problems. 
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1I. Profeosional Education 

Sonething ofa hiatus seens to have exIDted here between fomal 
teaching and fieldTIork experience. Teaching in the Departncnt has 
rested on the assumptions (a) that we know what ca~oVlork.i~, ~b! that 
\?e mow why we are doinc; it, (c) that it is justified. We have felt in 
particular the lack of any teaching in ethics. We also foel that the 
variability' of supervision in placer1ents should be balance d and supple­
mented by oonsoious efforts in the ,Department to provide nora teaohing, 
espeoially in casework methods. 

(a) Soclal Work Tutorials 

Since the learning of social work inevitably raises anxieties and 
stresses fmr individUals, it sce~s that these tutorials could more use­
fully be euployed in the discussion of these natters, rather than more 
general topics (e.g. adoption, fostering), which could nore profitably 
be dealt with in groups, where experience oan be shared. 

(b) Social Work Classes 

The' groups in which these classes were based seemed both 1.00 large 
and incohesive to Bake the classes productive. Tho group, int'eraction 
generated by the playgroup &rOUps could perhaps be capitalised upon in 
social work classes, and we would suggest a series of groups of this size, 
changing in conposition, running throughout the course, working on pl~­
groups, the dissertation, and social work classes, and thus providinB a 
continuing sourco of supportfor individuals. With regard to the content 
of the olasses, we feol that the designation of particular topics has 
precluded the raising of Batters relating to the stages of our developing 
experience. We sug{sGst that either 'the classes beconc nore flexible, to 
allow for the inclusio~ of such topics, ortiBhtenod up, so that sone 
uore definite attention can be Given to TIotil0ds. The basing of the classes 
on cases presented by individuals Vlould S8Qr.l to be of value here, and 
should these sUJgestiono be :L.':lpleoentcd, r1e sUGgest the institution of 
T- groups for the t'aising of Bore individual matters. 

(c) Outside Speakers 

We would ask for a progression, rather than 'recapitulation, of the 
tlaterial prescmted here; speakers should be aware of the ground previously 
covered, in order to avoid both om ssions and repoti tions. ::/e ~ould 
apprecia,te a fuller explanation of the intellectual and social development 
of children to compleoent the present attention on physical developnent, 
and [Gel that speakers froo the Education Department might be of use 
,hero. In order to balance the emphasis on the ~aladjusted, pathological 
and abnorQal, wc suggest the inclusion of a child stu~ , in which all 
aspects of the development of a normal chiid could be observed and recorded 

through the course ,by individual students to act as a point of reference 
against wh iGh degrees of maladjustnent etc., can be more realistically 
assessed. 

(d) Settings Classes 

Since the aQount of time giVen by supervisors to particular aspects 
of settings varies, wo su!~;gest that settings classes precede, or run 
concurren tly \li th, the initial staees of thG second placement. We \10uld 
appreciate a Dore systematic approach to the law relating to particular 
settings, such as housinB'~ perhaps suppli"od in hand-cuts, and a simi,lar 
specification of the current security rights and benefits available to 
clients. Perhaps as a result of relative nunbers on the course, ouch 
greater attention SOCDS to have boon focussed on Child Care than on Pro­
bation or Medical Social Work, al1d we ~;lould ask for a greater variety of 
settings classes for both of the ~att0r. In particular, the M.S.W. studcntn 
su:..::gest iEaching by an exporienced 1!i. S. VI. on the eJilotional/ social problens 
associated with physical illness to supplenent the present ser.rinars by 
medical practitioners, which have focussod on relationships between M.S.W. 
and doctor, rather than f,I.S.W. and patient. Whilst appreciating the values 
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of a generic course, the M.S.W. students arc concerned that their 
specific training bo conparablo with that offered by the L~stitutG of 
Medical Social Work. 

(c) Practical Placenants 

Individual experience has varied wirlely h.3re ~ and ~e will confi..'rlO 
our rcnarks to more general iSSUGs, in the hope that Bore individual 

~- -- ..... 

points can be raised at the meeting. A seneral dissatisfaction with the 
present split-wGck arrangenents has,been expressed, in viow of the necessity 
of dividing attention botw(;on academic and fieldwork. We rocoenize, 
hOl;Je'JIcr, that this systerl is theoretically preferrable to block place­
nents, but would like to point out SODe of the problems which have ariscn. 
The ps.ychic anxieties inevitable in the learning of social work have not 
been eased by the additional difficultios of physical tiredneso, feelines 
of frustration th[;.t neither the academic nor the pra.ctical work can be 
dealt rTith adequntely, or that attention can be given to one only to the 
detrinont ef the other, and confused and rushed plaruling of teaching in 
the Departoent. Wc would appreciatG increasod personal gupport, esp­
ecially during th0 socond placcIJcnt, tho inclusiop. of n:t0re.~Gader.ri.c work 
in the first year, and better organization of such acadenic work and 
clapses as rCr.lain in the second year. '.rhe tilling of these, in order 
that subjects are presented in a 10eical proerossion in relation both to 
each other, and to the stage of our cxporiCllce, seeDS essentiql, ~s does 
the explanation of thoir arrangoElents in a conprchensive and compre-
hensibl e f orrn. 

(r) Administration 

We foel that the acl.ninistr~tion sorllnars could most usofully be 
extended in scope, and givon earlier in the courso, pr2ferrably early in 
the second placoDcnt. SOE10 lmowlGdgo of offico procedures has also been 
su'~'gested as Cl. useful prelioinary to placo[1ents. 

III. Professional Idcntitr 

Social work requiros the dcvelopnont of Gelf-awareness and a sense 
of professional identity, both of which arc likely to involvestro.ins and 
anxieties. These could bo shared and oao3d by cont-inuing and personal 
support from tutors. Wo realize that difficulties have arisen hero 
attributable to extornal circunstnnces, but f80lings of irlpersonality and 
l~ck of support have been experienced atronely by sonG students, and 
others have felt that a recognised nerma of discussing such'probleEis 
would be preferrablo to leaving this to individual initiative. We feol 
it essential that there bo SOI!le for[lo,l discussion of practical work 
as so sSflont·s ,··in order that r:c c:;·,n have sone idea of our progreos, of 
points of str8hgth and woakness, and for appropriate job oriont'ations. 
It has beon suggested that, if these could bo run well, thc use of T­
groups throughout the course would be of gr~at value in this and other 
respects. Relationships bet~oen students and staff, and amongst students 
would be promoted; the question of scJ.f-a',larenoss and professional identity 
could be explored; and concrete experienco of groups could supplement 
theoretical teaching on group processeD. 

Thc sense of social aVN.1rOnCSO, conploDonting that of personal and 
professional a7laroness, has bc:on developed only in 0. fragmentary way, 
being larffely dependent upon individual Gxperience and interests. We 
focI thnt the acadcnic subjocts, particularly perhaps in social administration 
8.L'1d social pathology, provide adnirnbJe jumping-offpoints for this, but 
that it requirosa. [lore systo&'l,tic apI)roach a!lcl nore specific attention. 

Overall 'Wc would ask for Q, gre:o.tor co-ordination and integration 
between different o.opccts of the course at 0.11 lavels, from. the planning 
of organizational details to the r2lating of the acadcoic subjocts to ono 
anothcr and to soci-al Vlork practice. The ncco,;sity to ~oDbine nany branchos 
of ~10~led~G uith practical oxperience increases the dangers of.discontinui~J, 
ocrisnion and repetition, and thosehavo not always boon overcone. Vie would 
ask for progression rather than pioce[1oal growth in teaching, some 
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exploration in depth rather than breadth, and 0. BI'catcr overall sense 
of direction within the course. The attoopt to provide training not sioply 
for social 'Work, but also the possibilities of future toachins or 
research seoD.S to hove resul ted in the offering of a n1Elber of diverse 
possibilities, raising but not sustainins interest, with little guidanco 
to individual stUdents as to their particular aptitudes~ If the courSG 
ia prinarily intended to train social, workers, it could usefully be 
tightened up and rendered Dore cohesive; if it i..l1ton<.ts to do morc, its 
scope demands Gxtension and clarification. 


