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Comments on the Critigue of the Social Work Course

lthough we shall be meeting to discuss many of the points raised
ny the 2nd year social work students, I thought it might be helpful if
I circulated some of my own thoughts and comments on the critique and
indicated the issues which I, personally, would find most useful to
discuss. Some of these I have already discussed with some social work
students and tutors but it would certainly be useful to discuss .them
further in a group., However, these comments are my own and are not
necessarily shared by the other social work teachers or other staff in
the department. Nonc theless, I think I can say that we all agree that
the oritique is a most useful and well set out document. We appreciate the
time and energy needed to gather together these comments, and while it
may be cathartic to criticise, it needs a good deal of effort to formulate
these critiocisms in such a concise way! It is also an unselfish cxercise
because the benefits which may come about from changes in the course arising
from this cfitique will accrue primarily to the second generation] It seems
sensible to set out my comments in the same order as particular problems
are discussed in the critique.

1. Basic Education in Social Sciences.

Itz that all the tutors in Barnett House would agree that the
‘splitting' of subjects between terms and sometimes between years, e.g.
scoial institutions, has not been successful., Some changes have already
“cen made in the design of the course and social administration, social
peychology and social institutions will now be taught in the first{ year.
The academic worlt during the 2nd year will primarily be focussed on
zocial pathology and such seminars as those cn social policy organized
this year by Dr. Halsey and Mrs. Parker, In this way we hope that the
work of the 2nd year will be 'problem focussed' and approaches to this cax
then bte made fronsociological, psychologiocal administrative standpoint .

a) Social Psychology.

The emphasis of this paper has changed during the 2nd year and socig]
aork students concentrate primarily on theories and studies of human
pehaviour which include psychoanalytio and empirical approaches. The
zocial work tutors have for some time recognised the difficulty of studying
thls subject without refenan&qﬁo "normal' behaviour, particularly that
of children. In the past, social work students have been involved,in
zmaking 'child studies' i.e. visiting a "normal' family with young children
sver a period of months. There are however drawbacks, to this plan. It is
complex to arrange and time consuming for students i.e. it could involve
one afternoon a week, and it also means that students only observe
development over a period of 9 months at a maximum i.e. October to June
for the first year. It is doubtful whedher it would be possible for this
%o be fitted in, together with the playgroups and particularly during the
Trinity Term when students are doing fieldwork. We have, however, discussed
the following alterations: :

1. A geries of visits to day nurseries

2. Visits tc pre school playgroups and more visits to nursery schools
(3 to 5 year age group. g '

3. A series of films illustrating normal child development to be

shown in the first year and to run concurrently with some social
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psychology teaching in the term before Dr. Pritchard's seminars.
Vie have already collected together a number of possible films
and these will probably be shown to first year students (the
next intake'!) in the Michaelmas or Hilary Term.

b) Social Institutions

- It is of course moarcappropriate for Dr, Martin or Mr. Ridge to
comment on this. However, I know they agree that the splitting of this
paper was a mistake and the pattern has been changed this year. It was
orizinally intended that the anplied sociology paper might be the most
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useful for social work students but the sociology tutors eventually

decided that as a whole the social institutions paper was more satisfactory
and would include the subjects concerned in the rubric for applied
sociology. Opinions differ as to how useful it is for underlying
approaches and concepts to be discussed before specific topics are studied.
Some tutors think that such a theoretical approach without reference

to particular topics would be both arid and rather meaningless.

. ¢) Social Administration

I think both Dr. Halsey and Mrs. Parker have thought that the
second year seminars on problems of social policy have been useful and
I know this feeling has been shared by many students. I agree that it
would be useful to have more geminars designed on similar lines although
these would probably have to take place in the Trinity Term of the second
year and opinions differ about how much 'orgnised! teaching there should
be during this term. We would be interested to have your comments on
the Social Work and Social Action seminars which have some implications
for social administration, social work and sociology.

d) Social Pathology

I have already written some comments on the teaching of the crmin-
‘ological aspects of social pathology and I know that the students who
discussed this with Dr. Walker have seen these. If anyone else would
like a copy, would they please get in touch with me. I do not want to
repeat all the points I made but I would like to emphasise that it
would not be possible to !'define an overall approach to the topic in the
initial stages' since social pathology must be studied from different
standpoints, e.g. psychological, sociological, etc. One aim of this
paper is that it should draw together knowledge of particular aspects
of the social sciences in an attempt to study particular problems. We
never expected 2 ' unified concept of social pathology to emerge'. I
don't think it exists! However, it would probably have been helpful
if we could have explained this mnecessary 'confusion' when students
‘began to study the subject and this we will attempt to do in the future.
We will also try to explain the rationale for inclusion of particular
subjects and point out that there arc many which could have been included
as well, e.g. study of aspects of poverty. Hewever, briefly when this
poper was planned, it vias primarily intended to mect the needs of
intending social workers. Subjects were chosen therefore which would
have special relevance to thelr futurn coreorsd s,

As I have already discussed in my comments on the czminological
teaching, I too am doubtful whether social work students find it part-
icularly helpful to share all the seminars relating to social pathology
with graduate social scientists, lawyers, etc. While I would notwish
social work to become too parochial I think that most social work students
have found it difficult tC contribute to discussion of a subject

with which thcoyfeel unfamiliar with those who already seem 'expert'

in it. It is clearly important for some subjects to be discussed with
lawyers and other social scientists and I think that social work students,
and perhaps social workers in general, underestimate the value of their
practical experience of certain problems. Hozrever; I recognise the diff-
iculty of sharing all seminars and I suggest that some of the social work
classes during the Hilary Term could be devoted to study of particular
treatment epproaches to certain problems, e.g. addiction, alcoholism,
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mental disorder, etc. Mr. Ridge may also give a series of seminars during
the last half of the second academic year in which approaches to social'
pathology are discussed.

I do not agree that tutorials'to cover basic facts! would be a good
plan gince this type of teaching is not done economically in tutorials.
It could also be extremely.boring for both tutors and students. However,
it hao been suggestcd that each speaker in the series of seminars 'Forms of
Deviance' in the Michaelmas Term, should issue a 'Basic Facts Paper', i.e.
one foolscep sheet giving essential 'hard data' and basic reading.
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I agree that book lists have often been long but I have welcomed
the fact that they are sometimes repetitious. I thought it would be
reassuring for students to know that one book could be read in con-
junction with several topics! I think we must in future make it
clearer what is essenti:l reading, e.g. indicate important chapters of
books, but I would be sorry if we pruned the lists too far since many
of the subjects included in social pathology are intended to be useful
to social workers for purposes other than the final examination! Hopefully,
I think these book lists should be useful for future referencel

I must apologise for some of the confusion over teaching arrange-
ments. Although plans vwere made months in advance, we could not anti-
cipate all the problems until they actually arosel In addition it is
extremely complicated to plan teaching where five or six tutors are
involved. Since more tutors will be teaching the crminological topics
next year, this difficulty will not disappear. I hopes however, that
I have learnt something from last year's experience/ at some of the
confusion will be avoided. Planning vias complicated by suggesting that
in some cases students should choose their tutors. For administrative
reasons I do not think it will be possible to repeat this.

e) Dissertation

I think that the aims of the dissertation may not have been made
sufficiently clear. While it was intended that students should have some
experience in doing some individual and 'original' research!
in their work in view of the imminent 'explosion'! in social work research,
it was never anticipated that '"valid conclusions" would be reached. However,
it is particularly important that imt ending social workers diould have
some experience of research in their work in view of the increasing amounts
of information relevant to social work. I think I ¢ most of the
dissertations as "pilot" pilot projects. In spite of the short time
available for the gathering of data and review of reclevant literature
s wary intoresting vork has been done and I think uome students tend
to underestimate its value and the efforts that they have made.

I certainly agree that all the social work tutors need more exper-
ience in helping students design and set up projects and we hope we
have learnt some valuable lessons during this last year. It is particularly
important not to start with/%oo atibitious project. It is easier for
projects to grow than to shrink! However, the nature of this type of
independent work means it will always involve some uncertainties and dis-
appointments however careful the preparation. We will certainly try
and obtain "methodological" help for students who need this, although
I would like to emphasise that the time available for work on the diss-
ertation does not mean that 'perfect designs' or valid results are
anticipated. In many cases it is both useful and interesting to have
reached a point where problems may be more clearly defined and further
questions asked.

The social work tutors agree thet in future, because of the time
available, no one person should supervise more than five or six diss-
ertations. Even so, I doubt whether much more time could be spent on
supervision and preparation although some students have certainly had
nore time than others. On average Mrs. Smethurst and I think we saw
each student eight or nine times to discuss their dissertations and some
students have consulted other tutors as well. Although rather exceptional,

the planning of one student'g dissertation involved the exchange of
the planning of one student'g dissertation involved the exchange ot

approxinately 60 letters and telephone calls! In view of the pressurcs
of work during the Trinity Term perhaps it would be a good plan for
cach student to meet his dissertation supcrvisor during the summer
vacation to finalise, as far as is possible, plans for ficldwork.

I was intercsted in the suggestion that some 'group dissertations!
night be attempted and would like to discuss this further with both
students and staff, On the whole, I think four rather than six students
would be & morc viable number. However, most careful preparation would
be needed since 'co-operation! in research is often extromely difficult
and I have a horrid fcar that the study of 'survey! having been completed,
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therce could be major difficultics in deciding who was to write up
vhat and great carc would be needed in order to provent too much overlap.
Nonctheless, I t ink this idea is worth exploring further.

II. Profcssional Education

I was imprcssed by the way in wich thce cssential clements and
problcoms in professional cducati-m had beon grasped. Social work tutors
arc continually discussing many of the topics raised in the critique
without having rcachecd the 'right! or final onswer. Indecd, it is
extremely. doubtful that thesc problems willbe solved to cveryone's satis-
faction in view of the changing nceds of the community and the changes
in social work thesce demand., I think we have to accept some continuing
tension and conflict and not nccessarily scc this as destructive.

I would question whether the social work tutors basced their tcaching
on thc assumption that the students know what cascwork was although it
is certainly true that in previous ycars we have not found it worth-
while to tecach the 'content' of cascwork before students arc actually
in their ficld placements. In courses which combine theory and practice
there is nearly always a hiatus botween the tceaching of some theory
and some practice. We hope that the disadvantages of this arc outweighed
by the advantages of combined theory and practice and it would bz useful
to discuss this furthcr.

This year wc have expcerimented by having in the Trinity Term both
social work classcs and some norc formal scminars on aspects of social
work theory, c.g. dircct work with clionts, the usc of authority. etc.
cte. I think these scminars have bcen helpful although I think thap
gome first year students arc doubtful about their valuc. Thoy arc
certainly occasions when information ic communicated and somctimes
discussed but thoy arc diffcrent to the more informal discussion and
exchange of information which takes placc during social work classes.

I am not quite clear what is meant by the comment that the social
work tutors scom to assumc thet students know why they are deing casc-
work and that it is justificd. If this is 2 raoquest for morce tecaching
and study of cmpirical studies of tho offcctivencss of social work
mcthods, then I agrec ontirely that this is important. However, given
the complexity of so much social work and the present rzther scanty
literature on its offzcts, I think that for some time some assumptions,
rcasoncd I hope, will have to be made. Although I dc not think ethics
can be 'taught' I cortainly agr-c that thore should be more opportunity
for discussion of cthical issucs in social work and the agsumptions on
which much social work is based. I would hopc that this kind of dis-~
cugsion would go on informally throughout the course. The timing
- of morc formel discussions is difficult. I think thorc is some evidence
(c.g. from participation in the social work and social action scminars)
that thcese morce abstract topics arce more readily discusscd by second
year students who feel they have a grasp of somc of the issues involved.
It is sometimes difficult to fecl that roelatively abstract issues can
be discussed without some practical work expericncce, and also there arc
always thosc who arc bored by 'ebstract! discussion! It would be interesting
to have students! comnents on the timing of this "teaching".

a) Social Work Tutorials

I fully agroc that it is important for somc social work students to
I fully agroc that it is important for some social work students to

" discuss their anxieties and stresses arising out of the process of social
work cducation. However, I would not lilke to sec this discussion as the
prime focus for social work tutorials for several rcasons:

i) many students prefer to 'manage! their anxicty privately and
succeed in doing this,
ii) whon students focl theoy nced to discuss personal anxictics, they
will not nceessarily choosc to do tiis with their social work
tutor, Somc profor to discuss this with their supervisors.
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iii) Since the social work tutors do think that many things necd to
be taught and discusscd, it is important that some social work
tutorials should be rescrved for 'teaching', although I reccognise
that some topics arc morc cconomically and uscfully discussed
in scminars. Howcver, not cvery siudont fecls able to parti-
cipate fully in scminar discussion and may find tutorial teaching
casicr.

I would be interested to discuss this further with students but my
own view is that i a student scoems to be progressing well and coping
with the various aspccts of the coursc, social work tutorials should
not be focussed primarily on discucssion of his or her development and
anxicties. I would rathecr sec the social work tutorial as a more
flexible 'tool! with cofforts made to gear its content to students' necds
both'academic' and personal.

b) Social Work Classcs

It is difficult to deccide on the ideal size for group discussion.
I do not think!. that 10 or 11 is neccessarily too large and I have hod
experience of some smaller groups of 6-8 students where these were
thought to be too smalll Availability of tutors may be the deciding
factor sincc it is not always possible in a group of about 21 students
for threc tutors to be continuously available to tcach three groups.

I was intcrested in the idea that the playgroups were thought to be
the ideal size and to provide support for individuals. I think all the
social work tcachers would agrec that the playgroups provided very
valuable expericnces for both students and tutors. However, I do not
think discussion in them was always casy and I think the support and
cohesion achicved was derived partly from the !'task! of th: group
which could not nccessarily be parallclled in groups formed primarily
for discussion. If, as suggested, thoe groups changed in composition
throughout thce course I think it is unlikely that thcey would be very
cohcsive. What certainly scems important to note is the 'mourning!
for the playgroups by somc of the sccond yecar students and it would be
intcresting to discuss whether the student groups could uscfully be
continued in some way in the sccond ycar.

The flexibility and structurc of social work classcs is always a
difffiult problem and it is discusscd endlessly by social work tutors!
I certainly agree that therc should be some frecdom of choice for
students although this does depend on students actually making choices
and being willing to discuss their cascs! It may be that groups should
be less structured in the second year and I would be interested to
discuss how students could be more involved in the planning of the
seminars. I would also like to discuss how clagases could be 'tightened
up'for more attention to be given to methods of social work and also
how worthwhile it is to 'tcach! or discuss methods in which most students
have 1littlc cxperience, c.g. group and community work.

The suggestion that there should be groups where students can
raisc individual matters is an intercsting one (I do not think that
T groups accurately describe what scems to be suggested). Some courscs
have thesc kinds of discussion groups and although it is recognised
that in somc cases students! anxicty is increased, the expericnce of
participating in these groups is thought to be a helpful onc. The
possiblc introduction of these groups raiscs a number of interesting points
possible introduction of these groups raiscs & number of interesting points
c.g. should they be compulsory, who should lend them, shoudd vicws
exchanged during the groups bc made known to the soCial work tutors if
thoy were not dircctly involved in then, ctc.? I think we should Tealisec
that it is very likecly that while these kinds of discussion groups may
scem useful in retrospect, whilc they arc in progress they can give
risc to anxicty and distress which some might rightly wish to avoid.



c) Outside Spcakers

I agrec with most of the points mnde. We certainly try to inform
specakers of ground previously covercd but this does not of course
guarantcee that o speakcr will not give some rcpeat performances!

It is also difficult, in a now scrics of scminars, to know cxactly

what ground czch spcaker will cover. I think it is thercforce moast
important that whencever possiblce e social work tutor should come to
scninars so that we can be fully awarc of what is being discussed and
vherever possible cnsurc continuity. I cortoinly agrec that more stress
could bc placed on the intellectual and socicl developacnt of individuals,
but giwven the oxisting pressurc of work I doubt if this could be included
in any signficant way without jcttisoning some other part of the coursec.
This night be the right decision end it would be useful to'discuss with
students what they think could be onitted.

d) Settings Classcs

" The social work tutors have alrcady agreed that wherever possible the
'settings! scminars should run concurrcntly with the first part of the
sccond placement. -

I think the idca of swmarics in thc forn of lcaflets on the law rclating
to particular issucs, c.g. housing is a good once. I would like to
discuss with the probation students the oxtra 'scttings' sominars they
would likec. I agrec completcly thaet the MSW students nead the opportunity
to discuss the cmotional and socicl problcms associated with illness
with an MSW. I think the first ycar MSW!s suffered both by being the
first and being only two end we will ccrtainly try to include scminars
for the firgt ycar MSW's along the lince suggested.

It is perhaps worth nentioning that the tcaching of !scttings! is
& subjcct hotly and frcquently dcbated by social work tecachers and
practitioncrs. Therce is considerable disagrcement about how much should
be taught 'in the field! and in the university, how fer social work
departnents shodd offer continuced in service training for rccently
qualificd sociol workers and somctimes, in vicw of a possible 'Sccbobnm!
futurc, whether there should be any specific settings teaching donce in
the univergity. Although, I am not conmplctely surc about this I think
at prescnt I favour the coursces containing some epcecific scttings tcaching
but for this to be supplemented with 'generic! teaching, i.e. scoinars
in wvhich students from 211 threce strcans discuss ~nd comparce work they
all undcrtake, c.g. working in institutions, prcparing rcports, working
" with voluntcors ctec. The timing of the ¢ scuinars is difficult. They
night be best pleced in the alrcady crowded Hilary Term, or alternatively,
in the last term although therc is sone cvidence that studente would
prefeor this term to be kept as frec as possible.

c) Practical Placcments

“Phere is no doubt that the split weck is hard to manage and the
gocial work tutors have been very much awarc during the last ycars of
the strains placed on students, their tirednoss, ctee It is particularly
‘unfortunatc that shortage of placcments and the rural arcas surrounding
Oxford mecan so much travelling.

We rcalisced that some of the sccond year teaching programme could
have been better placed in the first ycar end we have rcarranged thc
gaverockhisoeeer- podobalinvensome, of Joa. Fingt.vran, stvdarta.poy fool
coursc this year. I belicve some of the first ycar students now fecl
very overworked and we may have got the balance wrong again! I would
like to discuss this further.

For many rcasons this last year cortainly scomed an cxtremely busy
onc for both students and tutors. In fact most planning of the various
courses is donc well in advance (iwce months not wecks!) I would approciste
suggestions about how the work could be presented in a less confused
way and also some clarification of that is wmcant by the 'logical progression!
of subjccts.
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Given that a coursc combining thceory and practice is sccn as
theoretically preferrable it would be intercsting to know if students
did in fact have cxpeoricnce of their practical work adding dimensions to
their acadomic viork and vice versa. If they did not thon the alternative
would in my view be rogrettable, i.c. theory lcarnt first in isolation
from practice with incvitablc frustration from students wanting to 'get
on with the job', and oncc in the ficld finding littlc opportunity to
study, question sud discuss the basis of their work in rclation to rclovant
theory. I would zlso be intcrested to know how the sccond yeer students
have found this last torm without any practical work and what improvements
in organisation thcoy would likc to sugsest.

f) Administration

I agrce that scemincrs on organisation and administration would be better
placed carlicr in the coursc, although it just is not possible to have
cverything all at cncel! I am rather doubtful about the usc of teaching
office proccdurcs since these vary so much from agency to agency. It
is certainly most usceful if cach training agency caa issuc students
with cxplanations of its particular procedurcs.

IIT.- Profecssional Identity

I fully agrce that sccial work cducation demanding as it docs the
devclopment of sclf-awarcness, can be and perhaps ought to be a painful
proccss. A student who cxperienced no anxicty would probebly be lecarning
very 1little! I belicve that & certain amount of gtress is unavoidable
although some students find a social: work coursc much harder than others.
I think that tutors should be recady to sharc thesc anxictics and in
soric cascs to prompt open discussion of them although I also think that
there are students who prefer to find other mcans of support and given
that a student is progressing well, he should not feel bound to discuss
his personal difficultics. Depending on the amount of support social
work students need and would like I rather doubt whether social work
tutors are the right pcople, or have the time to offer this on any
. intensive level.,

Porhaps what concerns me most is that some students have felt
unsupportcd and that in finding the cowrse impcersonal, have fclt that
the social work tutors have feiled to make positive cfforts to help
theme Since the strains of a social work coursc mean that students
should be supportced as much as possible, I would like to diccuss ways
in which thicsmight be more succeszfully achicved. Theore have of course
b. cn particularl difficultics during the last two years, c.g. the now
design of the coursc nccessitated some oxperiments in teaching and
planning which werce not 2ll successful. The social work tutors had to
sharc their uncertainty ocbout gonc matters with the students and therc
arc spceclal strains in being 'guinca pigs!! While I hope that any social’
work coursc would continuc to experiment with different methods of teaching
cte, it is casicr to do this with the confidence which conmes from some
expuricnce.

With the dcparturc of Miss Stovenson some students had to change their
tutor when this had not been anticipated at thebeginning of the coursec.
Naturally this changc proved morc difficult for somc people than others.
However, it is likely that in futurc yecars all students will have the
cxpericnce of being tutored by different pcople. Apart from this being
oxpericnce of being tdtored by différdnt people. ~Apart from this being
unavoidable becausc of changes in staffing, (which are morc common
the larger a coursc becomes), there ar: also some positive advantages
in having diffcrent tutors. What we would want to avoid zre feelings
of impersonclity arising from these chongos.

I am particularly sorry that the arrival of my baby and my absonce
from the department for the sccond half of the Hilary Tcrm coincided
with the last wi:ks of the sccond placcment which arce often the most
trying. Whilc not wishing to overecmphasisc the importance of the continucd
prcsence of any one tutor, I em wcll awarc that my abscnce was unfortunate
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for somc stuldents I tutor. I think that some felt that becausc of - -
ny immincnt departurc thoy cither could not, or folt thoy ought not €0
discuss somc perconal probloms. I think it is also possible that my
absence may have proventced morce open, and poscibly heated discussion
betweon social work ctudents and tutors during the period when the

stroiins of the coursc werc most scverc.

There arc some other factors which arc peculiar to thig first two
years which I tink nay have contributed to an atmosphere of impersonality
felt by some studints. During the first year the social work students
had theundivided attention of thoir tutors and the number of students
in the department was half what it is now. In the sccondycar numbers
doubled ond new tutors were appointed. This, combinced with longer periods
away from the departmont during the sccond placcment, nmoant that the
sccondycar students would incvitably fecl that the course and the
department had become more impersonal. The importance of this would
obviously be affected by the degrec of support students oxpericnced in
their placcnents. As I have already indicated, I am not surc that
theae difficultics wculd nccessarily be decrnrasced by the creation of
speeial discussion groups but I would ccrtainly like to cxploxe this
ideca further. I would also welcome discussion of ways in which students
could bc involved in planning and decision making in the department.

I fully agrec that there should be discussion hetween tutors and
studentg of their social work and academic progross and I was under the
impression that this was donel Certainly tutors and students scon to
have discussed social work rcports, futurc jobs ctc. quite fully cduring
this last torm.

There is o constant ncod for the relationship between thcory and practice
to be cxplored and it is certainly helpful for tutors if rogular dis-
cussion tokes place betweon them and students so that particular difficultics
can bc highlighted, and if possible, overcome. It iz, however, highly
unlikely, given the naturc of social scicnce and the developments in social
work that a gcnsc of complete integration could be achicved. What must
be oxplorecd, ar: thce conflicts and tensions which neod not necessarily
be destructive. cther it is possible for nmore subjccts to b: studied
in depth and positive attompts made to preparc students for tecaching and
rescarch given the oxisting pressurcs in the course I rather doubt.

Onc of the frightening aspects of the critique ie the request for more
of ncarly overything! Howoever, we hopc that come students will be
interested in studying methods of social rescarch and I would welcome
the planning and 'taking! of scminars by students. Sccond year studente
might be involved in some discussicn with first ycar students, c.g.
about the running of playgroups or sccond ycar students might combinc

in planning seminars to discuss some 'gencric! aspects of social work.

While I rcalisc that the uncertaintics end anxictics some students
arc fecling may be both frustrating and disappointing if they arc too
great, some of this is nccessary if social workers arce to develop
professionally during their carcers.e In spite of possible feelings of
immediate rclief, I would be unhappy if students left the department
feeling fully 'trained! ond thcrefore without much incentive to explore
gsocial work practice further and at groater depthe Pcerhaps it could be
seid that one of the aims of thz coursc is that questions should be asked
which cannot at this stege be fully answereds The digsatisfactions of
students may well indicate thedr high aspirations and ability and it is
t ‘ereforc all the morc important that these should not be ignored by tutorc.
t ‘ereforc all the morc important that these should not be ignored by tutors.

It would be particularly valuablc for the department and the gocial
work tutors if the present sccond ycar students could return to Oxford for
two or three days in about cightcon monthe time when we could discuss in the
light of our grecater cxpericnce the deficicncics and merits of the courac
as a proparation for social work. I hope that it will be possible to
plan a nceting of this kind and that many of the present students will be
willing to sharc their cxpericnces and ideas with us.

Juliect Checthor



